
LINGUISTICS 7800 
Bilingualism in Context 

FALL 2016 
Tues/Thurs, 9:30-10:45 AM (Hellems 263) 

 
 
Prof. Chase Wesley Raymond 
McKenna Languages Building 125 
Chase.Raymond@colorado.edu 
Office Hours: Tues/Thurs, 2:00-3:30PM,  
and by appointment (probably better) 

 
 
COURSE DESCRIPTION 
 
Recent decades have played host to an enormous surge in research on bilingualism. This spike in 
interest has generated many (sometimes competing) perspectives on bilingual issues from a range 
of academic traditions and sub-disciplines, including not only Linguistics and Applied Linguistics, 
but also Anthropology, Sociology, and Communication Studies (amongst others). The result is a 
body of literature that is not only robust in terms of its findings, but also diverse in terms of its 
methodologies and theoretical frameworks.	
 	
This graduate-level seminar on ‘Bilingualism in Context’ will actively engage with this body of 
research by approaching both ‘bilingualism’ and ‘context’ from a variety of perspectives, with a 
significant focus on code-switching phenomena. At the more ‘micro’ end of the spectrum, we will 
look at bilingualism in terms of language production and comprehension, drawing on studies from 
cognitive/psycholinguistics, experimental phonetics, and conversation analysis. At the more 
‘macro’ end of the spectrum, we will tackle topics such as bilingual education, 
official/institutionalized mono-/bi-/multilingualism, and the ideologies surrounding these issues, 
drawing on research from sociolinguistics, sociology, and linguistic anthropology. Significant time 
will also be dedicated to bridging the micro-macro gap, with an aim toward developing an 
understanding of bilingualism that is layered and contextualized.  	
 	
The objectives of this course, then, are two-fold. First, most obviously, the goal is to provide a 
concrete, substantive understanding of various aspects of bilingualism, from a range of 
perspectives and contexts. The second, more overarching goal, though, is concerned with 
theoretical frameworks and methodologies, and their implications for research on linguistic 
phenomena in general. The course should thus equip students with an array of tools, and an eye 
toward interdisciplinarity, which can also be used to tackle non-bilingualism-specific pursuits in 
future coursework and research.  	
 
 
MATERIALS 
 
All readings will be posted in advance on the course D2L website.  
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GRADING 
 
Participation 30% 
Assignments (‘mini papers’) 30% 
Final Project 40% 

 
 
PARTICIPATION 
 
For each day that there are readings assigned, I’ll send out a few questions for you to think about 
while you’re reading. You don’t need to bring anything formally written to class, as you won’t be 
turning in these thoughts to me. They are just a few questions to spark our in-class discussions. It 
would be a good idea, however, to jot down some notes for yourself.  
 
Depending on how things go, I may also assign articles to individual students for them to ‘lead’ 
our discussion. We’ll talk about what that entails if/when it happens. There will be ample 
preparation time for this – not to worry.  
 
In short, you should come to class having read the material, ready to share your thoughts. 
Debate and discussion (rather than straight lecturing) will be the primary means of 
instruction.  
 
 
ASSIGNMENTS 
 
I will assign a few mini-papers for you to complete throughout the term. These will typically ask 
you to take a stand on some issue, supporting your point of view with some form(s) of evidence. 
There will not be a ‘right’ vs. a ‘wrong’ answer on these assignments, but there will be methods 
of argumentation that are more or less effective.   
 
Substantively, these assignments will naturally deal specifically with bilingualism. Theoretically, 
methodologically, and with regard to argumentation, though, these are meant to be exercises in 
doing linguistic research more broadly. As such, they will be good practice for whatever other 
substantive topics you find yourself interested in pursuing.  
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FINAL PROJECT 
 
For the final project, you have various options. The reason for this is that you are all at different 
stages within your programs, and as such have different needs. You may choose either (i) a 
research proposal, (ii) a research project, (iii) a critical review of (some pieces) of the literature, or 
(iv) a distinct option that you can discuss individually with me.  
 
Research Proposal 
 
Dedicating only a week or so per method/theory/topic will only allow for a limited overview (not 
to mention the variation within that method/theory/topic). For the final paper, students will delve 
deeper into an area of their choosing by designing a concrete research proposal. The proposal 
should not be just an exercise, but rather a sort of ‘empty shell’ for a publishable research article 
or conference paper. No matter what your topic, this will imply at least the following: 
 

(1) Introduction: What are you seeking to explain, and why should your reader care?  
 

(2) Review of the Literature: This is NOT a review of all of the literature on bilingualism, nor 
is it a review of all of the literature of phonetic approaches to code-switching, for example. 
Rather, the literature that you include here should situate your specific research question(s) 
as interesting, necessary, and as-of-yet unstudied. Write it so that when you’ve done your 
study, you can just copy-paste this whole section into your article.  

 
(3) Data/Context/Participants: Give the reader the what, where, when, how, who. If this is a 

laboratory study, how many participants will you need? What will your stimuli be? If this 
is a sociolinguistic study, what specific social variables are you testing, and how? 

 
(4) Preliminary Analysis: Findings from a pilot study/preliminary review of some data. What 

possible directions can the results go in? Be sure to incorporate some discussion of the ‘so 
what?’ behind those findings.  

 
This should be a research project that you actually plan to complete. The structure of this final 
project, as an ‘empty shell’, is meant to significantly aid in the preparation of a publishable research 
article or conference paper.  
 
 
Research Project 
 
This is largely the same as the prior option, except that you already have (access to) the data 
necessary to complete your project. Because of this, you can spend more time on the actual analysis 
of the data, in accordance with the question(s) you are interested in asking.   
 
Again, the goal of this option is to produce a novel piece of research that could be developed into 
a conference paper or an academic article.   
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Critical Review of the Literature 
 
A critical review is not just a long summary of a bunch of articles/books. This is meant to be an 
exercise in critical thinking in which you actively evaluate arguments, theories, methods, etc. in 
the field.  
 
For this project, you will select some problem or debate within the literature, assemble a list of 
relevant readings, and discuss them critically. This might be a good option for those preparing for 
comprehensive exams, qualifying papers, or writing introductory dissertation chapters.  
  

• First, present the facts of the issue: What is it that is being debated, and why is it important 
that we debate it?  

• Next, explain what schools of thought exist with regard to the issue at hand, highlighting 
the pros, cons, biases, etc. on either side of the argument. It will be essential to include data 
(e.g., from published sources) that exemplify these different aspects of the debate.  

• Finally, take a stand. Give the reader a ‘so what’. What do you want the reader to take 
away from your review? For example: 

o Perhaps you view the so-called ‘cons’ of one method or theory actually as ‘pros’, 
or vice-versa. Give evidence to support your point of view.  

o Perhaps you think neither method or theory that you reviewed is correct because a 
paradigm shift in how researchers conceptualize the issue is necessary. If so, give 
evidence for your claim and present a novel argument.  

o Perhaps you want to argue ultimately that, despite how it has been presented in the 
literature, researchers have actually been ‘comparing apples with oranges’. Explain 
why this is the case.  

o These are just some ideas. You should talk with me about your specific plan before 
you begin writing.  

 
*Regardless of the design of your specific project, please keep an open dialogue with me so 
that I know what area(s) you are interested in. This will also allow me to pass on references 
that are relevant to your topic.  
 
Final projects are due to my box by Tuesday, December 13th.   
 
 
SOME ADDITIONAL RESOURCES 
 
Bullock, Barbara E., & Toribio, Almeida Jacqueline, (Eds.), (2009). The Cambridge Handbook of 

Linguistic Code-Switching. Cambridge: Cambridge University Press. 
 
Wei, Li, & Moyer, Melissa, (Eds.), (2008). The Blackwell Guide to Research Methods in 

Bilingualism and Multilingualism. Malden, MA: Blackwell.  
 
Auer, Peter, (Ed.), (1998). Code-Switching in Conversation: Language, interaction and identity. 

New York, NY: Taylor & Francis Group. 
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UNIVERSITY POLICIES 
 
Honor Code - All students of the University of Colorado at Boulder are responsible for knowing 
and adhering to the academic integrity policy of this institution. Violations of this policy may 
include: cheating, plagiarism, aid of academic dishonesty, fabrication, lying, bribery, and 
threatening behavior. All incidents of academic misconduct will be reported to the Honor Code 
Office (honor@colorado.edu; 303-735-2273). Students who are found to be in violation of the 
academic integrity policy are subject to both academic sanctions from the faculty member and 
non-academic sanctions (including but not limited to university probation, suspension, or 
expulsion). Other information on the Honor Code can be found at 
http://www.colorado.edu/policies/student-honor-code-policy    
 
Classroom Behavior - Students and faculty each have responsibility for maintaining an 
appropriate learning environment. Those who fail to adhere to such behavioral standards may be 
subject to discipline. Professional courtesy and sensitivity are especially important with respect to 
individuals and topics dealing with differences of race, color, culture, religion, creed, politics, 
veteran's status, sexual orientation, gender, gender identity, gender expression, age, disability, and 
nationalities. Class rosters provide the student's legal name. Your instructor will gladly honor your 
request to address you by an alternate name or gender pronoun. Please advise her/him of this 
preference early in the semester so that s/he may make appropriate changes to her/his records. See 
policies at http://www.colorado.edu/policies/student-classroom-and-course-related-behavior 
and at http://www.colorado.edu/studentaffairs/judicialaffairs/code.html#student_code 
 
Disability Services - If you qualify for accommodations because of a disability, please submit to 
your instructor a letter from Disability Services in a timely manner so that your needs can be 
addressed. For exam accommodations provide your letter at least one week prior to the exam. 
Disability Services determines accommodations based on documented disabilities. You may 
contact Disability Services at 303-492-8671 or by e-mail at dsinfo@colorado.edu. If you have a 
temporary medical condition or injury, please visit 
http://www.colorado.edu/disabilityservices/students/temporary-medical-conditions and discuss 
your needs with your instructor. 
 
Religious Observances - Campus policy regarding religious observances requires that faculty 
make every effort to deal reasonably and fairly with all students who, because of religious 
obligations, have conflicts with scheduled exams, assignments or required attendance. See details 
at: http://www.colorado.edu/policies/observance-religious-holidays-and-absences-classes-andor-
exams. Please contact your Instructor during the first two weeks of class to let her/him know of 
any possible conflicts in order to make the necessary arrangements. 
 
Discrimination and Harassment - The University of Colorado Boulder (CU-Boulder) is 
committed to maintaining a positive learning, working, and living environment. The University of 
Colorado does not discriminate on the basis of race, color, national origin, sex, age, disability, 
creed, religion, sexual orientation, or veteran status in admission and access to, and treatment and 
employment in, its educational programs and activities. (Regent Law, Article 10, amended 
11/8/2001). CU-Boulder will not tolerate acts of discrimination or harassment based upon 
Protected Classes by any employee or student or related retaliation against any employee or 
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student. For purposes of this CU-Boulder policy, "Protected Classes" refers to race, color, national 
origin, sex, pregnancy, age, disability, creed, religion, sexual orientation, gender identity, gender 
expression, veteran status, political affiliation, or political philosophy. Any student, staff, or 
faculty member who believes s/he has been the subject of sexual harassment or discrimination or 
harassment based upon the above-mentioned Protected Classes should contact the Office of 
Discrimination and Harassment (ODH) at 303-492-2127 or by email at cureport@colorado.edu, 
or the Office of Student Conduct (OSC) at 303-492-5550 or by email at 
student.conduct@colorado.edu. Information about the ODH, the above referenced policies, and 
the campus resources available to assist individuals regarding discrimination or harassment can be 
obtained at http://www.colorado.edu/institutionalequity/ 
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COURSE CALENDAR 
	

Wk Day Topic(s) Readings 

1 

Tues (8/23) Introductions  
Thurs (8/25) 

Epistemological 
considerations:  
 
Introduction 

 
Álvarez-Cáccamo, C. (1990). Rethinking conversational 

code-switching: Codes, speech varieties, and 
contextualization. Proceedings of the Sixteenth Annual 
Meeting of the Berkeley Linguistics Society, pp. 3-16.  

 

2 

Tues (8/30) 

Epistemological 
considerations:  
 
Dialect/Identity 

 
Vandekerskhove, R. (1998). Code-Switching between Dialect 

and Standard Language as a Graduator of Dialect Loss 
and Dialect Vitality: A Case Study in West Flanders. 
Zeitschrift für Dialektologie und Linguistik, 65, 280-
292.  

 
Raymond, C. W. (2012). Reallocation of pronouns through 

contact: In-the-moment identity construction amongst 
southern California Salvadorans. Journal of 
Sociolinguistics, 16, 669-690.  

 
Background: Kerswill, P. (2002). Koineization and 

Accomodation. In J. K. Chambers, P. Trudgill, & N. 
Schilling-Estes (Eds.), The Handbook of Language 
Variation and Change (pp. 669-702): Blackwell. 

 
More background (optional): Siegel, J. (1993). Review 

article: Dialect contact and koineization (on P. Trudgill's 
"Dialects in Contact," Oxford: Blackwell, 1986). 
International Journal of the Sociology of Language, 99, 
105-121.  

 
Thurs (9/1) 

Epistemological 
considerations:  
 
Heritage speakers  
and  
‘Incomplete 
acquisition’ 

 
Montrul, S. (2010). Current issues in Heritage language 

acquisition. Annual Review of Applied Linguistics, 30, 
3-23. 
 

Kupisch, T., and J. Rothman. (2016). Terminology matters! 
Why difference is not incompleteness and how early 
child bilinguals are heritage speakers. International 
Journal of Bilingualism, 1-19. 

 
Choose one of the following two studies by Montrul (either the 

gender one or the tense-mood-aspect one):  
 
Montrul, S., and Potowski, K. (2007). Command of gender 

agreement in school-age Spanish-English bilingual 
children. International Journal of Bilingualism, 11, 301-
389.  

 
Montrul, S. (2009). Knowledge of tense-aspect and mood in 

Spanish heritage speakers. International Journal of 
Bilingualism, 13, 239-269.  
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3 

Tues (9/6) 

Epistemological 
considerations:  
 
Style/Register/Identity 

 
Podesva, R. J. (2011). The California vowel shift and gay 

identity. American Speech, 86(1), 32-51. 
 
Schilling-Estes, N. (2004). Constructing ethnicity in 

interaction. Journal of Sociolinguistics 8(2), 163-195.  
 

Thurs (9/8) 

Epistemological 
considerations:  
 
Context-based 
influences 

 
Goodwin, C. (1994). Professional vision. American 

Anthropologist, 96(3), 606-633. 
 
Mertz, E. (2000). Teaching Lawyers the Language of Law: 

Legal and Anthropological Translations. John Marshall 
Law Review, 34, 91-117. 

 
Zhang, Q. (2005). A Chinese yuppie in Beijing: Phonological 

variation and the construction of a new professional 
identity. Language in Society 34(3), 431-466.  

 

4 

Tues (9/13) 

Epistemological 
considerations:  
Non-native speakers 
1 

 
Culter, A., et al. (1989). Limits on bilingualism. Nature, 340, 

229-230.  
 
Flege, J. E. (1999). Age of learning and second language 

speech. In D. Birdsong (Ed.), Second Language 
Acquisition and the Critical Period Hypothesis (pp. 
101-132). Hillsdale, NJ: Lawrence Erlbaum.  

 
White, L., and F. Genesee. (1996). How native is near-native? 

The issue of ultimate attainment in adult second 
language acquisition. Second Language Research, 12, 
233-265.  

 
Thurs (9/15) 

Epistemological 
considerations:  
Non-native speakers 
2 

 
Bergman, M. L., and G. Kasper. (1993). Perception and 

performance in native and nonnative apology. In G. 
Kasper and S. Blum-Kulka (Eds.), Interlanguage 
Pragmatics (pp. 82-107). Oxford: Oxford University 
Press.  

 
Coppieters, R. (1987). Competence differences between 

native and near-native speakers. Language, 63, 544-573.  
 

5 

Tues (9/20) 

Recap: One 
perspective on 
terminology  

 
Boztepe, Erman. (2003). Issues in Code-Switching: 

Competing Theories and Models. Columbia 
University Working Papers in TESOL & Applied 
Linguistics, 3(2).  

 
Thurs (9/22) 

Ethics and Advocacy 

 
Cameron, D., E. Frazer, P. Harvey, B. Rampton, & K. 

Richardson. (1993). Ethics, advocacy, and 
empowerment: Issues of method in researching 
language. Language & Communication, 13, 81-94.  
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(For those interested in issues of 
ethics/advocacy/empowerment, this article was a 
discussion piece in this issue of Language & 
Communication. In the same issue, there are responses 
to this article from other authors, as well as a response 
to those responses from Cameron, et al.) 

 
Cashman, H. R. (2006). Who Wins in Research on 

Bilingualism in an Anti-bilingual State?. Journal of 
Multilingual and Multicultural Development, 27, 42-60. 

 

6 

Tues (9/27)  
Data/Methods 1:  
 
Types of Data 
 

 
 
Bilingual Guide, chapters 3 and 4. 

 

Thurs (9/29)  
Data/Methods 2:  
 
Types of Participants 
 

 
 
Bilingual Guide, chapters 5 and 6. 

7 

Tues (10/4) 

Data/Methods 3:  
 
Laboratory Studies  

 
Bilingual Guide, chapter 7. 
 
Bullock, B. E., and A. J. Toribio. (2009). Trying to hit a 

moving target: On the sociophonetics of code-switching. 
In L. Isurin, D. Winford & K. d. Bot (eds.), 
Interdisciplinary Approaches to Code-Switching. 
Amsterdam: John Benjamins, pp. 189-206. 

 

 

Thurs (10/6) 
 
Data/Methods 4:  
 
Imaging 
Technologies 
 

 
Bilingual Guide, chapter 8. 
 
Martin, C. D., et al. (2013). Bilinguals reading in their second 

language do not predict upcoming words as native 
readers do. Journal of Memory and Language 69: 574-
588. 

  

8 

Tues (10/11) 

Data/Methods 5:  
 
Interviews and 
Questionnaires  

 
Bilingual Guide, chapter 9. 
 
Mills, J. (2001). Being Bilingual: Perspectives of Third 

Generation Asian Children on Language, Culture and 
Identity. International Journal of Bilingual Education 
and Bilingualism 4(6): 383-402.  

 
Thurs (10/13) 

Data/Methods 6:  
 
Narratives 

 
Bilingual Guide, chapter 18. 
 
Pavlenko, A. (2003). “I never knew I was bilingual”: 

Reimagining teacher identities in TESOL. Journal of 
Language, Identity, and Education 2(4): 251-268.  
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9 

Tues (10/18) 

Data/Methods 7:  
 
Doing Ethnography 

 
Bilingual Guide, chapter 14. 
 
Barrett, Rusty. (2006). Language Ideology and Racial 

Inequality: Competing functions of Spanish in an 
Anglo-owned Mexican Restaurant. Language in 
Society, 35, 163-204.  

 
Thurs (10/20) 

Data/Methods 8:  
 
Data Banks and 
Corpora 

 
Bilingual Guide, chapter 13. 
 
Leemann, A., et al. (2016). Crowdsourcing language change 

with smartphone applications. PLOS One 11(1); 
e0143060.  

 

10 

Tues (10/25) 

Data/Methods 9:  
 
Conversation 
Analysis 

 
Bilingual Guide, chapter 16. 
 
Sacks, H. (1984). Notes on methodology. In J. M. Atkinson 

and J. Heritage (eds.), Structures of Social Action. 
Cambridge: Cambridge University Press, pp. 21-27. 

 
Wei, Li. (2005). "How can you tell?": Towards a common 

sense explanation of conversational code-switching. 
Journal of Pragmatics, 37, 375-389.  

 
Thurs (10/27)  

 
 

 
*Class canceled* (mandatory faculty mtg.) 

11 

Tues (11/1) 

Data/Methods 10:  
 
Conversation 
Analysis (2) 

 
Gafaranga, Joseph. (2005). Demythologising language 

alternation studies: Conversational structure vs. Social 
structure in bilingual interaction. Journal of Pragmatics, 
37, 281-300.  

 
Raymond, C. W. (Frth.). Agency in response: Code-switched 

answers to polar questions.  
 

Thurs (11/3) 

 
CA and Identity:  
 
Membership 
categorization  

 
Bolden, G. (2014). Negotiating understanding in 

‘intercultural moments’ in immigrant family 
interactions. Communication Monographs, 81(2), 208-
23.  

 
Cashman, Holly R. (2005). Identities at play: Language 

preference and group membership in bilingual talk in 
interaction. Journal of Pragmatics, 37, 301-315. 

  

12 

Tues (11/8) 

Institutional mono/ 
bi/multi-lingualism 

 
Berk-Seligson, S. (2011). Negotiation and communicative 

accommodation in bilingual police interrogations: a 
critical interactional sociolinguistic perspective. 
International Journal of the Sociology of Language, 
207, 29-58. 
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Choose one of the following: 
 
Raymond, C. W. (2014). Entitlement to Language: Calling 

911 without English. Language in Society, 43(1), 33-59.  
 
Raymond, C. W. (Frth.) Negotiating language on the radio in 

Los Angeles. In Andrew Lynch (ed.), Spanish in the 
Global City. New York: Routledge. (Just from pg. 12-
onward – skip the beginning stuff)  

 
Thurs 
(11/10) *No Class* 

13 

Tues (11/15)  
 
 
 
 
Sociopolitical 
context: Case Studies 

 
Schmidt, R. (2007). Defending English in an English 

dominant world: The ideology of the “Official English” 
movement in the United States. In A. Duchene & M. 
Heller (Eds.), Discourses of endangerment (pp. 197-
215). London: Continuum. 

 
Bokhorst-Heng, W. (1999). Singapore’s Speak Mandarin 

Campaign: Language ideological debates and the 
imagining of the nation. In R. Harris & B. Rampton 
(Eds.), The language, ethnicity, and race reader (pp. 
168-187). London: Routledge.   

 
Thurs 
(11/17) 

 
Concluding thoughts / 
Moving forward 
 

 
(No reading) 

14 Fall Break – No Class 

15 Tues (11/29) Presentations  
Thurs (12/1) Presentations  

16 Tues (12/6) Presentations  
Thurs (12/8) Presentations  

	
	
	


